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Two Teachers, OneTextbook: Challenges ad Changes

Andreea Pele

Abstract: This paper offers amsightinto the efforts of two teachetsying to put together a
textbook called English for Social Science3he teachers amayself and a friendRamona
Bran,who is an English language teaclaé¢the Faalty of Sociology and Psychologwithin
the West Uniersity of Timisoarawhere | also used to work until the autumn of 20Tbis
book came with some challenges due to our target audience, our students, but atgtes
of teachingwhich impinged on Wwat we taughtThis paper looks backt how these challenges
were overcome anidow we adapted tthe changes necessaoycomeup with the book
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1. Introduction

Not so vey long ago, myseland a colleague AssistantDr. Ramona
Bran, decided to join forceand pool together all theesources anchaterials
we had acquiredverthe ten years both of us had spent teaching students of
various specializationat the WesUniversity of Timisoara. The reason was
quite straightforward: to make life easier fos, but also for our students by
preenting a cohesive material that would carry them thrdbgtour required
semesterof studying English at Faculty. At theime, we staréd thinking
about this bookboth of us were teachers e Faclty of Sociology and
Psychology. Iwas teachingenglish to students of sociologgnd education
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sciences, whereas my colleagwas teachingstudens of psychology and
social work.

We had prewusly collaborated on anotheextbook aimed more
narrowly at social work students. The book was caltegiving a pared
down and altered version ahother eponymouslgntitled book, written years
ago by the late Associate Professor, Dr. Constantinv @e e Ekvennback
then,in 200, while working onCaregiving we were talking about the need
for a book meant for all social sciences under the umboéllae Faculty we
were working for.Both of us had plenty ahaterials left, catering to a wider
rangeof students thathose studying social work. As teachers, colleagues and
friends do, we had already started borrowing classes from each other,
reworking the text and exercises to fit our needs and our styles of teaching.
Therefore,bringing it all togethe in a homogeneoufashion was, it seems
now, a natural developmenEnglish for Social Scienceas the result of our
work over the yearsOur maingoal has always beelmk eep our student s
English alive in the two years we met in clagsprove their skis, but alsato
introduce concepts and ideaghat would build progressivelhinking
individualsfor the society of the future.

Putting it all together, neverthelessas notwithout its challenges,
firstly due to my and MsecondB duemobosr st yl e o
target groups, our students.

2. Challengesand changes

To start with the lattethe students pursue a degree in social sciences
but they belongo four related,albeit different specializationspsychology,
sociology and human resaas, education sciences with its three separate
branches, antb social work. Naturally, this means thaey have different
interestsand expectations from what they learn: psychology students delve
into the intricacies of the human mind and soul, sogwlstudentsexamine
society at largeand its phenomendyuman resources students study human
interactions in relation to labour, social work students are preoccupied with
S o c i digenfranshisedvhereas students of education sciences are trained
obviously as educators of either schoolchildren, children with disabilites
adults.

Consequently even thoughthese profiles are all under the more
relaxed umbrella of social sciences, when it comes to teaching English for
specific purposesyhich meansthat ®me classes and topicanoverlap, the
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students stilhavedifferent interestshaped byvhat they studyread or write
for other classes and lectures.
There were othgoroblemsas well, when it came to my colleague and |
putting this book together, suas the students themselves not beatgthe
same level oEnglish evenafter the Baccalaureate. The reason for this is that
many had simply scrapedrough;some had not studidénglish at 4, or they
hadbut only superficially.Both Ms. Branand Itook the decision tamrganize
these studentsr a beginner group andim English for Social Sciencest
students of intermediate level or above.
Another additional lack of constraint complicating the above
mentioned matters, as it were, was the fact that wes Wedt to our own
devices when it came to establishing a syllafmrssuch a motley group of
students As all teacher&now a syllabus is paramount in language teaching,
helping to portion the complex tasks of teaching and learning into
A ma n a g e a fHutehinson and \Waierk987:83) We would like to think
thatwe have at least partly built our syllabus on a learrgagtered approach
focusing oncomprehensivéopicsrather than on language situations, creating
interestingandenjoyablematerials andctivitestoe | i ci t t he student so
and involvemen{Hutchinson and Waters 1982-93).
Most of the classes included in the book were designed to be general
enough to appeal to all four specializations, but containing enough specific
details that ould be developed later on in class according to which students
were being taught the lessdfor instancan iUni t  3: Words We Use
Our sel ves and EddcaionsScience stedent caulg foorisson
the stereotypes about school children srathers, Sociology students might
discuss sockzultural stereotypes and their implications, Psychology students
could delve into the implication behind labeling people who are different from
us. A similar design can be found in other textbook unitshgud®J n i t 6 :
Rel i gious Symbols, o AUnit 44: Bull ying, o
book does encompass units that are a little more narrowly funneled towards
psychol ogy, soci al wor k or education sci
Cheating,:0 PleeUmsiothna3 1ty Traits, o AUnNi-t 57:
Wor ker, 0 etc.
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Figure 1: A brief look at the contentsof ESS

The reasonwe chosdopicsthat, at dirst glance,might be considered
rathergeneral isso that we could bentthem, if you will, towardur students
interests. These lessons designed to baighly interactivebut starting from
a serious, measurable basis, which in our case is a rather traditional one,
namely a text.

Almost all lessonsconsist of a buildup tdhe subject of the text,
beginningwith a brief, introductory exercise, such as to comment on a quote,
or translate a joke, brainstorming, followed bByocabulary exercise with the
unknown wods or expressions from the text. After the teself (usuallya
shortenedarticle), we inserteda type ofreading comprehension in the form of
guestions, true/false sentences or multiple chqigestions Some units have
other additionaltexts statistics tips a1 how to write various compositions
from reports teessays

Several of the units have been reworked from our origxtbook
Caregiving for instance:fUnit 13: The True Value of Age, fiUnit 15:
Disabilitiesp fiUnit 26: Talking about Addiction® These lessons have been
expandedand adapted to fit more geral needs. Certainly, we have learned
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